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Abstract. The article considers methodical preparation of the teacher as a process and the result of mastering the system
of methodical knowledge, skills and abilities and readiness for their implementation into professional activity. Organization
of methodological activity is determined as an important factor of improvement the professional level of teachers of pre-
school educational institutions and one of the ways of reforming of education. It is noted that the main aim of methodological
activity is scientific achievements and pedagogical experience as a complex system of interrelated measures, aimed at im-
proving of qualification, professional skills and abilities of the teacher of the preschool educational institution and the entire
pedagogical team. The content of methodological work in the preschool educational institutions is determined in accordance
with the specific goals and objectives. Also, the results of the educational process, qualifications of teachers are taken into
account. Creation of effective conditions for the professional development of teachers of the preschool education and com-
prehensive continuous development of children, the quality of interaction with the family, determines the main tasks of
methodological work: training and development of teaching staff; management of their qualification improvement; identifi-
cation, studying, generalization and dissemination of advanced pedagogic experience of teachers; preparation of methodical
support for the educational process; coordination of the activities of the preschool educational institution and the family in
ensuring the comprehensive continuous development of pupils; coordination of activity of the preschool educational institu-
tion with other institutions for the realization of the tasks of development of children and the institution as a whole; analysis
of the quality of work in order to create conditions for ensuring positive changes in the development of the personality of
pupils through increased professional competence of teachers. Implementation of methodological work allows developing
the initiative and creativity of the teaching staff by involving each member in active professional activity.

Keywords: methodical activity, methodical competence, professional activity, competence approach, educational pro-
cess, pre-school institution, principles of organization, pedagogical excellence, teacher’s professional competence.

OPTAHIBALISA METOANYHOI JISITILHOCTI IK ®AKTOP NIJABULIIEHHS MPO®ECIMHOIO
PIBHS IEJAT'OI'IB 3AKJIAJIIB JIOMKIJIBHOI OCBITH
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AHOTamiAg. Y CTaTTi pO3IJISIAEThCS METOAMYHA MMIATOTOBKA MEIarora sik MPOIEeC 1 pe3ybTaT OBOJOMIHHS CHCTEMOIO
METOAMYHUX 3HAHb, HABUYOK i BMiHB Ta TOTOBHICTB 110 iX peamizamii B mpodeciitHiil nismpHOCTI. Oprafizamis MeTOIUIHOT
JUSITTBHOCTI BU3HAYAETHCS BAXIMBUM (PaKTOPOM TiABHUINEHHS MPO(eCiiHOTO PiBHS MeIaroriB 3aKiIaliB IOMKIIBHOT OCBITH
Ta OJHUM 31 HUIAXiB peOpMyBaHHS OCBITH. 3ayBaXKy€ThCs, 110 OCHOBOIO METOJAMYHOI JIISUIHOCTI € HAayKOBI JOCSTHEH-
HS 1 TIEMAroTiYHAN TOCBI AK KOMIUICKCHA CHCTEMa B3a€MOITIOB’I3aHUX MK COOOIO 3aXO[IiB, CIIPSIMOBaHa Ha ITiIBUIICHHS
kBaniQikauii, npodeciiHnx yMiHb, HABUYOK BUXOBATEIs 3aK/Ialy AOMWKUILHOI OCBITH i BCHOrO neﬂarorquoro KOJICKTHUBY.
MeronuuHa KOMIICTEHLIis BU3HAYAE 3[aTHICTh | TOTOBHICTb 110 HlJ‘IeCHpSIMOBaHOFO IUTAHOMIPHOTO 00pa3y il IPU BHKO-
HaHHI NPO(eciiHNX 3aBJaHb, 10 BUMArae 0COOKMCTICHOI IHillaTHBY I TBOp‘IOCTl megarora Ta moTpedye BU3HAYCHHS OC-
HOBHHX 3aBJIaHb OpTaHi3allii JaHOTO BUAY IISUTBHOCTI. 3AIMCHEHHS METOAUYHOI poOOTH 103BOJISIE PO3BUBATH 1HILIATHBY Ta
TBOPYICTb TEJ[aroriYHOr0 KOJEKTHUBY IIUIIXOM BKIIFOUEHHSI KOXKHOTO B aKTHUBHY NPodeciiiHy AisIbHICTh. 3MICT METOANYHOT
po0oTH B 3aKiTaji MOMIKITHHOT OCBITH BU3HAYAETHCS BiANOBITHO 0 KOHKPETHUX IUIEH 1 3aBHaHb. TakoX BPaXxOBYIOTHCS
pe3yabTaTH POOOTH OCBITHLOTO TPOILIECY, KBai(ikalis meaaroris. HaromomryeTscest, 1o CTBOpEeHHS e()eKTHBHUX YMOB IIPO-
(beciiiHOTO PO3BUTKY IE/IAroriB 3aKiIajly JOMLIKIJILHOI OCBITH Ta BCeOIYHOro Oe3MepepBHOIO PO3BUTKY JITEH, SIKOCTI B3ae-
Moz[i'l' 3 ciM’ €10 BU3HAYAE€ OCHOBHI 3aBJaHHS METOIUYHOI POOOTH: HaBUAHHS Ta PO3BUTOK MEIAaTOTiIHIX Ka}:[piB ynpaBJ‘IiHHi{
NIABHUIICHHAM X KBasi)ikauii; BUSBICHHS, BUBYCHHS, y3arajabHCHH Ta MOIIMPEHHS IePEIOBOrO IIeJarori4Horo J0CBixy
IE/aroriB; MiAroToBKa METOJHHOTO sabe3neucHHs JUIsL 37IICHEHHS OCBITHBOI'O IIPOLIECY; KOOPAMHALIS AisIIBHOCTI 3aK/Ia-
Zy JOLIKUIbHOT OCBITH Ta CiM’T B 3a0e311e4eHH] BCeOI4HOro 6e3nepepBHor0 PO3BUTKY BHXOBAHILB; KOOPMHALIS AisIBHOCTI
3aKJIaay JOIIKUJIFHOI OCBITH 3 IHIIMMH yCTAaHOBAMH JUTS peajli3allil 3aBlaHb PO3BUTKY AiTeH 1 3aKiamy B IJIOMY; aHANi3
SIKOCT1 pOOOTH 3 METOIO CTBOPCHHS YMOB JIJIs 3a0€3MIEUCHHS TO3UTUBHUX 3MiH Y PO3BUTKY OCOOMCTOCTI BUXOBAHIIIB Yepe3
M ABHUIICHHAS IPOQECiiiHOT KOMIIETEHTHOCTI MEIaroriB.

Kiro4oBi cjioBa: MeToanyHa AiSUTBHICTD, METOIUYHA KOMIICTEHTHICTD, MPo(eciitHa AisIbHICTh, KOMICTCHTHICHUH ITij-
X1, OCBITHIN MPOIIEC, 3aKIa]] JOMIKIILHOI OCBITH, MPUHIMIIK OpTaHi3allii, neJaroriyia MaiCTepHICTb, OUIKIIBHA OCBITA,
npodeciifHa KOMIIETCHTHICTh MeIarora.
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JOUIKOJBHOI'O OBPA3OBAHUSA
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AHHoTanmsi. B cratbe paccmarpuBaeTcsi MeTOMYECKas TOATOTOBKA MEAarora Kak Mpolecc W pe3yJsibTaT OBJIaJACHHS
CHUCTEMOW METOJAMYCCKUX 3HAHHI, HABBIKOB M YMCHHUI, TOTOBHOCTH K X pPCali3alliy B MPOPECCUOHATIBHOMN JeATeIbHO-
ctu. OpraHu3anmsi MeTOIMUECKON JeATEIbHOCTH SIBISICTCS. BXKHBIM (DAKTOPOM MOBBIIIECHHS TPOHECCHOHATBHOTO YPOBHS
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NeJIaroroB YUpeskJAeHHH JOIIKOIBHOTrO 00pa30BaHys U OJHUM U3 yTel pedopMupoBanust oopazoBanusi. OTMeUaeTcs, 4To
OCHOBOM METOUYECKON ACATEIEHOCTH SBISIOTCS HAYYHBIC JOCTIKEHHS U MIEarOTMUSCKIH OITBIT KaK KOMIUIEKCHAS CHCTE-
Ma B3aUMOCBSI3aHHBIX MEXy COOOI MepoIpusTHi, HAPABICHHBIX Ha MOBBIIICHUE KBAIU(PHUKALIUH, TTPO(ECCHOHATBHBIX
YMEHHH, HABBIKOB BOCIHMTATENA. MeToan4YecKasi KOMIIETEHIUS ONpeelisieT CHOCOOHOCTh M TOTOBHOCTD K LieJICHAIIPABIICH-
HOMY, TJITAHOMEPHOMY 00pa3y ACUCTBHUI NMPHU BBITOJHCHUU MPOQPECCHOHATBHBIX 3a1ad, TPeOyeT TNYHON WHUITUATHUBEI
TBOpYECTBA ITeAarora, TpedyeT onpeaeseHns OCHOBHBIX 33a/1a4 OpraHU3alliy JAaHHOTO BUAA AeATeNbHOCTH. OCyIIecTBICHNE
METOJIMUECKOIl padOTHI MO3BOJISIET Pa3BUBATh MHUIIMATUBY M TBOPYECTBO MEAArOrNYECKOr0 KOJJICKTHUBA ITyTEeM BKIFOUCHUS
KaXKIOTO B aKTUBHYIO NPO(ECCHOHANBHYIO AeATeNbHOCTh. Coep:kaHie METOINIECKON paOOThI OTpeIesIeTCs B COOTBET-
CTBHHM C KOHKPETHBIMHU LIETSIMU U 3a/1a4aMU, YIHTHIBAIOTCS PEe3yIbTaThl paboThl 00pa30BaTENBHOTO MpoIiecca U KBATU(H-
Kaus reaaroroB. Otmevaercst, 4To co3aHue dPPEKTUBHBIX YCIOBUI MPO(ECCHOHAIBHOTO Pa3BUTHS TIEaroroB yupexk-
JICHHS JOIIKOJIBHOTO 00pa30BaHUs M BCECTOPOHHETO HEMPEPHIBHOTO PAa3BUTHS JICTEH, KadecTBa B3aUMOJICHCTBHUS C CEMBEH
oTpeieNsieT OCHOBHBIE 3a7a4l METOJUUECKOM paboThl: 00yUeHHe U pa3BUTHE MEAarOrMYECKUX KaApOB, YIIPABICHHUE TOBBI-
HICHHEM HMX KBaJIH(UKAIWK; BBISIBICHNE, N3yYeHUE, 0000IICHUE U paclipoOCTPaHEHUE MIEPEJI0BOI0 Me1arornueckoro orbITa
MEaroroB; IMOATOTOBKA METOAMYECKOTO OOECTICUeHHS IS OCYIISCTBICHISI 00pa30BaTEIBHOTO MpPOIecca; KOOPAMHAIIHS
JESITETPHOCTH YUPEKACHUS TOIIKOIFHOTO 00pa30BaHMs U CEMbH B 00ECTICYeHUH BCECTOPOHHETO HETIPEPHIBHOTO Pa3BUTHS
BOCIIUTAHHUKOB; KOOPJMHALMS JIESTEILHOCTH YUPEKICHHUS JOIIKOIBHOTO 00pa3oBaHUs C JIPYTUMHU YUPEXKICHUSIMU IS
peanu3aIuu 3a1a4d pa3BUTH IeTeH U YIPEKICHHS B II€JIOM; aHAIH3 KadecTBa pabOoTHI ¢ IETbI0 CO3MaHMUs YCIOBHMA s 00e-

CIICUCHUS MTO3UTUBHBIX U3MEHCHUH.

KroueBble ciioBa: METOAUYCCKAA ACATCIbHOCTh, MCTOJUUYCCKasA KOMIICTCHTHOCTD, HpO(l)eCCI/IOHaJ'II)HaH JACATCIbHOCTD,
KOMITETCHTHOCTHBIN IoaxonHd, O6paBOBaTeHLHBII>‘I mponecce, yupeiKaACHUC NOIIKOJIbHOTO O6paSOBaHI/I$[, NMPUHOUIIBI OpraHnu3a-
Iu, IE€Jarorr4eCKo€ MaCTe€pCTBO, JOMIKOJIBHOC 06pa3013aHI/1e, HpO(I)CCCI/IOHaHI)HaH KOMIICTCHTHOCTH II€aarora.

INTRODUCTION

General articulation of the issue and its relevance to im-
portant scientific or practical tasks. In the current conditions
of education development in Ukraine, there is a reassessment
of education professionals’ methodological work. New mod-
els of methodological assistance that meet the demands of
modern society are gradually being developed. New direc-
tions and forms are taking place, the content is qualitatively
changing, and there is a tendency of this activity being vari-
able and multilevel depending on educational institutions’
requests and preparedness. In general, the teacher’s meth-
odological training is the process and result of mastering the
system of methodological knowledge, skills and abilities
and preparedness for their implementation in professional
activity. The organization of methodological activities is
an important factor in preschool teachers’ professional de-
velopment and is one of the ways of education reforming
according to the Laws of Ukraine «On Education» [1], «On
Preschool Education» [2], «Basic component of pre-school
education in Ukraine» [3] and other regulatory documents.

At the heart of methodological activities, there are scien-
tific achievements and pedagogical experience. It is a com-
plex system of interrelated activities aimed at improving the
preschool teacher and the whole pedagogical staft’s qualifi-
cation and professional skills.

Methodological competence determines the ability and
readiness for purposeful, systematic activity in performing
professional tasks and solving problems. Independently cho-
sen learned thinking and working methods or strategies are
applied and improved for solving job-related problems and
tasks. Methodological activity also covers independent or-
ganization and assessment requiring the teacher’s personal
commitment and creativity as well as the definition of the
main objectives of this activity type organization in pre-
school institutions.

The analysis of recent research and publications con-
sidering the aspects of the investigated problem and serving
as a basis for the author’s conclusions; defining uninvesti-
gated parts of general matters. As a component of profes-
sional pedagogical competence, methodological competence
is the object of interest in the papers by V. A. Adolf [4],
N. V. Kuzmina [5], A. K. Markova [6]. As V. A. Adolf
notes, methodological competence is «an expanded system
of knowledge on the specific construction for teaching a par-
ticular discipline». Along with the cognitive component, the
scientist distinguishes the activity and personal components
of methodological competence in the context of pedagogical
activity. According to N. V. Kuzmina, methodical compe-
tence is defined as one of the basic elements in the teach-
er’s professional competence and includes competence in
the methods of students’ knowledge, and skills formation.
A. K. Markova allocates a block of personal characteristics

in the structure of professional competence. It provides a
mastery of professional knowledge and skills by a teacher.
Some aspects of methodological competence are defined
in the studies by T. N. Gushchina [7] and I. A. Zimnia [§].
Methodical competence is considered as a special compe-
tence implementing the basic and key competences regard-
ing the specificity of professional pedagogical activity.
Competent teacher has a good teaching methodology, clearly
defines his attitude to different methodological systems, and
has his own individual style of activity in the methodology.
I. A. Knyazheva’s research [9] is devoted to the formation of
teachers’ methodological culture. The improvement of teach-
ers’ scientific and methodological competence in profession-
al activity was in the scope of A. M. Bogush’s papers [10].
L. M. Mitin [11] and N. M. Murovan [12] investigate the
problem of teachers’ methodological training. Methodical
activity organization issues are discussed by K. Yu. Bila
[13], L. L. Illenko [14], K. L. Krutii [15], V. A. Slastonin
[16] and others. K. Yu. Bila proposes the following goals of
methodical work in the preschool education institution: the
development of the most rational methods and techniques
for teaching, upbringing and development of preschool chil-
dren; raising the level of the teacher’s general didactic and
methodological readiness to organize and conduct the edu-
cational process; experience exchange between the teaching
staff members. L. I. Ilienko defines the principles of method-
ical work organization, which contribute to the achievement
of its key goal — the professional activity improvement.
K. L. Krutii reveals the main task of methodical work — the
creation of such educational space in the institution, where
the creative potential of the teaching staff and every subject
in particular would be fully implemented.

Despite a number of research papers, the problem of pre-
school teachers’ methodological training on the basis of the
competence-based approach as well as the organization of
methodological activities in pre-school institutions remain
urgent and need further research and substantiation.

METHODOLOGY

The methodological basis of the study is the
psychological and pedagogical provisions on the subject-
subject interaction specifics; the theory of personality and
its development in the education and upbringing process;
methodological provisions on the systematic study of
pedagogical phenomena and processes.

The article purpose statement (setting objectives). The
paper aims to consider the purpose, principles, functions,
methods, and to determine the task of organizing method-
ological activities in pre-school institutions in the context of
preschool teachers’ professional development.

Problem statement. The main objectives of the study
were analysis of the main methodical activity directions in
the preschool education institution in the context of raising
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the professional level of educators, defining the tasks of the
organization and the content of methodical work in the pre-
school education institution.

Methods, techniques and technologies used. The im-
plementation of the purpose and objectives of the study in-
volved the application of the following universal methods
of scientific research: analysis, synthesis, classification, gen-
eralization; study and generalization of work experience of
teachers in preschool education institutions for substantia-
tion of methodical bases of development of teachers’ me-
thodical competence; theoretical substantiation and creation
of a system of work on the development of preschool teach-
ers’ methodological competence.

RESULTS

Statement of basic materials with a comprehensive sub-
stantiation of the obtained scientific results. Methodological
competence development involves mastering practical activ-
ity methods aimed at meeting an individual’s needs of a high
priority for the given professional group. The increased level
of needs as a result of professiogenesis, that is, the teacher’s
professional becoming and development, brings about the
improvement of existing and the development of new inno-
vative activity methods and, accordingly, an increase in the
methodological competence level.

Methodological work in a preschool institution is a sys-
tematic collective and individual activity of pedagogical staff
aimed at increasing its scientific-theoretical, cultural level as
well as the level of psychological-pedagogical training and
professional skills [17].

The purpose of organizing methodological work in the
pre-school institution is to create optimal conditions for con-
tinuing improvement of the level of educational process par-
ticipants’ general and educational culture.

According to K. L. Krutii, the main task of methodolog-
ical work is to create such an educational environment in an
institution where the creative potential of the teaching staff
and every subject, in particular, would be fully realized [15].
The review of methodological work with staff, education-
al process scientific and methodological support, and the
creation of a new development environment is one of the
important tasks of the preschool institution’s innovative de-
velopment [18]. That is why the general goal of methodolog-
ical work lies in education quality assurance and continuing
education system development for an educational institution
teaching staff. It is determined by methodological work prin-
ciples among which the leading ones are the principles of
education democratization and humanization.

The main goal is to assist preschool teachers and the
whole teaching staff in their professional competence up-
grading and development to achieve good results in their
teaching activities.

To achieve this goal, it is necessary to identify the initial
level of teachers’ professional training, and then formulate
a goal, plan and organize methodological work with them.

In general terms, methodological work objectives are
formulated by V. A. Slastonin: formation of innovative ori-
entation in teaching staff’s activity which is manifested in
the systematic study, generalization and spreading of ped-
agogical experience, in the work on the implementation
of pedagogical science achievements; raising the level of
teachers’ theoretical and psychological training; inquiries
into new educational programs, curricula, state educational
standards; investigation of new normative documents, guid-
ance materials; providing advisory assistance to teachers in
self-education [16].

The following are the principles of methodological work
organization contributing to the achievement of its key goal
— improving professional activity (according to L. I. Illienko
[14]):

— relevance, unity of theory and practice involving the
practical implementation of the law «On educationy, taking
into account modern societal demands for education, orien-
tation to the child’s social significance in today’s difficult
living conditions as well as pressing challenges for specific

teaching staff;

— scientific character aimed at bringing the system of
teachers’ training to the conformity with modern scientific
achievements in various fields;

— systematic character and complexity in terms of which
methodological work is considered as an integral system
which depends on the unity of objectives, content, purpose,
forms and methods of working with educators as well as
the unity and interconnection of all parties and directions of
teachers’ professional development;

— goal orientation, consistency, succession, continuity, a
mass character, and collectivity involving the methodologi-
cal work transformation into a part of the continuing educa-
tion system, full teachers engagement into various forms of
methodological work throughout the academic year;

— creation of favorable working conditions — moral,
psychological, sanitary, the availability of free time for the
teacher’s creative activity;

— efficiency, flexibility, mobility and an individual ap-
proach requiring methodologists to be able to quickly receive
and transfer educational information, taking into account the
educational institution educators’ individual characteristics;

— creativity implying the creative nature of methodologi-
cal work, the creation of a methodological work system in a
preschool institution;

— continuing teachers’ self-education, qualified assis-
tance provision both in theoretical and in practical matters;
improving teaching effectiveness.

A special place in the methodological work of the pre-
school institution is given to the principle of providing an
individualized differentiated approach to educators’ peda-
gogical activity. In modern conditions, methodological work
with staff should be built on a diagnostic basis, taking into
account each teacher’s needs.

The implementation of methodological work, which is
defined as individually-oriented, allows developing teaching
staff’s initiative and creativity by involving everyone in an
active professional activity.

When formulating the methodological work objectives
of a preschool institution, a group of its interrelated func-
tions should be singled out.

The functions of methodological work from the standpoint
of education system hierarchical levels (A. M. Moiseieva and
0. M. Masovyi) are defined as: the functions of methodolog-
ical work in relation to advanced pedagogical experience,
pedagogical science in general — to the national education
system; the functions of methodological work in relation to
the educational institution’s pedagogical staff; functions of
methodological work in relation to a particular teacher [12].

P. I. Tretiakov considers the functions of methodological
work through managerial tasks: information and analytical,
motivational and target-oriented, planning and prognostic,
organizational and executive, control and evaluation, regu-
latory and corrective [18].

The content of the methodological work is also consid-
ered in terms of the main functions:

1) the functions of methodological work in relation to the
educational institution’s pedagogical staff:

— improving pedagogical activity;

— updating educational process software;

— pedagogical staff"s introduction to pedagogical science
and practice achievements;

— implementation of advanced pedagogical experience in
pre-school institutions.

2) the functions of methodological work in relation to a
particular teacher:

—research on the level of preschool teachers’ profession-
al training, identification of teachers’ problems and profes-
sional needs;

— organization of work on boosting teachers’ profession-
al growth: enhancement of social and psychological culture;
improvement of special skills; knowledge of human and na-
tional culture.

Methodological work is defined as the process of teach-
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ers’ professionalism development which should be consid-
ered through internal and external factors. External factors
are socio-cultural environment and the education system
where it is necessary to take into account the current educa-
tional situation. Internal factors include the following: teach-
ers’ self-cultivation, self-education and self-development in
accordance with the requirements of state standards.

There are several types of methodological activi-
ties: research, experimental, and corrective (according to
S. Zh. Honcharova). The research type provides innovative
processes, the experimental type ensures the transition from
the development mode to the mode of functioning, the cor-
rection one facilitates functioning [15].

Priority methodological work directions as well-orga-
nized activity methods on the achievement of goals are meth-
odological, scientific-methodological, didactic educational
process support as well as the creation of optimal conditions
for interaction of all participants in the educational process.

The most widespread is the following classification of
methods:

1) according to the ways of information presentation:
verbal (oral, printed), visual (illustration and demonstration
methods), practical (workshops, trainings);

2) according to the degree of independence in knowledge
acquisition: reproductive, partially-searching, searching, re-
search;

3) according to the way of knowledge acquisition: ex-
planatory-illustrative, programmed, heuristic, problem- and
model- based.

In the first case, methods similar to those used in working
with preschoolers are more commonly used.

However, in order to organize activities to improve pre-
school teachers’ professional competence, the most appro-
priate ones are the methods given in the second and third
groups. At the same time, new, nontraditional, interactive
methods of work with the pre-school institutions’ pedagog-
ical staff are being increasingly applied — they enable to si-
multaneously solve learning and cognitive, communicative
and orientation tasks due to the opportunity to organize edu-
cational communicative environment facilitating the profes-
sional knowledge and skill acquisition.

The competence-based approach allows to consider the
development of preschool teachers’ methodological compe-
tence as a gradual process of acquiring knowledge, practical
skills of organizing methodological work in a preschool in-
stitution and the experience of emotional and value-based
attitude to the teaching subject and methods that meet pre-
schoolers’ needs and the post-industrial society’s require-
ments to the teacher’s personality [19, 20, 21].

The creation of effective conditions for preschool teach-
ers’ professional development and children’s continuing ho-
listic development, the quality of interaction with the family
determine the main methodological work objectives:

1. Teaching staff’s training and development, as well as
its skill enhancement management.

2. Finding out, research, generalization and spreading of
the best teachers’ pedagogical experience.

3. Methodological support development for its imple-
mentation in an educational process.

2. Activity coordination between preschool institutions
and the family aimed at children’s continuing holistic de-
velopment.

3. Coordination of preschool institutions’ actions with
other institutions to ensure children’s development as well
as the institution’s progress in general.

4. Analysis of performance quality in order to create the
conditions for ensuring positive changes in preschoolers’
personality development through improving teachers’ pro-
fessional competence.

CONCLUSIONS

Conclusions and directions for future research. In sum-
mary, the main objectives of organizing methodological
work in pre-school institutions are the following: boosting
teachers’ professional and cultural level; improvement of the

methods and styles of interaction with children based on the
principles of humanization and democratization; upgrading
educators’ skills in organizing children’s creative, research
and independent activity; developing skills in the analysis
of the educational process as a whole and self-reflection on
one’s own efficiency; involvement of educators in research
activities based on innovative methods. The content of meth-
odological work in preschool institutions is determined ac-
cording to particular objectives. It also has to be taken into
account educational process outcomes, teachers’ qualifica-
tion and staff morale. The work is conducted in the follow-
ing areas: educational — educators’ professional develop-
ment in theoretical aspects and mastering modern methods
of interaction with children; didactic — gaining knowledge
on improving preschool education efficiency; psychological
— conducting classes in psychology (general, developmental,
pedagogical); physiological — conducting classes in physiol-
ogy and hygiene; technical — the educator should be able to
apply information and communication technologies in their
work; self-educational — reading special literature, attend-
ing seminars on relevant topics. Much attention is paid to
such a pedagogical activity type consisting in development:
preparation and implementation of training and education
programs, modeling of situations and events developing the
child’s emotional and value sphere, creation of a psycholog-
ically dangerous and comfortable educational environment.

From our perspective, directions for future research on
this issue lie in scientifically implement of children’s edu-
cation, upbringing and development goals. The variety of
methodological work objectives and directions in preschool
institutions requires the selection of the most effective inter-
action forms with teaching staff.
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