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Abstract. The article analyzes the content of the activity component of the methodological competence of the teachers
of pre-school educational institutions in the system of continuous education and noted that the activity approach provides
the opportunity to develop holistic integration models as well as to identify basic functions, elements, components, their
relationships and interconnections, system-forming factors and the functioning conditions in static and dynamic aspects.
All professional competence structural components are aimed at the preschool teacher's practical activity, in particular, the
capacity for solving specific pedagogical situations. The objectives of methodological competence development in preschool
teachers are achieved in the process of professional training and retraining, the improvement of methodological tools for
methodological work. The activity approach is the basis of preschool teachers’ methodological activities and should ensure
the formation of readiness for self-development and continuing education, modelling and construction of social environment
for personal development in the education system, active cognitive activity. The principles of methodological work organi-
zation: relevance, unity of theory and practice; scientific character to the conformity with modern scientific achievements in
various fields; the unity and interconnection of all directions of teachers’ professional development; goal orientation, con-
sistency, succession, a mass character, and collectivity; the methodological work transformation into a part of the continuing
education system, teachers engagement into various forms of methodological; creation of favorable working conditions, the
availability of free time for the teacher’s creative activity; efficiency, flexibility, mobility and an individual approach requir-
ing, the creative nature of methodological work, the creation of a methodological work system in a preschool institution;
continuing teachers™ self-education, qualified assistance provision both in theoretical and in practical matters; improving
teaching effectiveness.
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AHoTamis. Y cTaTTi IpoaHali30BaHO METOJIUYHY JiSUTbHICTD B 3aKJIa/i JOIIKIIBHOT OCBITH SIK KOMIUIEKCHY CHCTEMY
3axX0]IiB, B3a€EMOIIOB’ SI3aHUX MiXk COOOF0, B OCHOBI SIKOT — HAYKOBI JIOCSATHECHHS 1 [IEaroriuHui JOCBi. BUCBITIIOETHCS TIPO-
0JieMa rOTOBHOCTI 10 [earori4Hoi AsUIbHOCTI BHXOBATENIs, sIKa CTHPAETHCS HA npoQeciiiHy KOMIICTCHTHICTS, SIKa BU3HAYAE
31aTHICTb i FOTOBHICTB JI0 LLIECIIPIMOBAHOT0, IVIAHOMIPHOT0 00pa3sy Aiii P BUKOHAHHI IPOYECIHHIX 3aBaHb, BUPIIICHHI
po6iieM. PO3BUTOK METOAMYHOT KOMIICTEHTHOCTI nepez[6aqae OCBOEHHSI CIIOCOOIB IPAKTHYHOT JISUIBHOCTI, CIIPIMOBAHOI HA
3aJI0BOJICHHSI TIOTPEO JIFOIUHHU, PIOPUTETHUX IS AaHOi npodeciiiHol rpynu. BusHaueHo MpoBigHI HAIPSIMU METOHYHOT
IUSTBHOCTI, SIKi 0€3MM0CepeIHBO CIPHSIOTh (POPMYBAHHIO B ITE€AAroriB mpodeciiftHOT KOMITETEHIIIT: i ABUIICHHS KBasTi(ikallii,
HAKOIMYEHHS 1 y3arajlbHEHHs! «BJIaCHOT0» JOCBILy poOOTH 3a HanpsiMaMu npodeciifHol AisuIbHOCTI. 3a3Ha4eHo, 110 CTPYK-
TypHI KOMIIOHCHTH PO ECiifHOT KOMIIETEHTHOCTI CIIPSIMOBAaHI Ha TIPAKTHYHY MisTbHICTH MeIarora IOIIKiIbHOT OCBITH Y BU-
U]l BMiHB PO3B’sI3yBaTH KOHKPETHI MeIaroriyHi CUTYyallii, a OCHOBHI 3aBJJaHHS METOINYHOI TiSTTbHOCTI BU3HAYAE CTBOPEH-
Hs e)CKTUBHHUX YMOB JUIsl MPO(ECciiiHOro po3BUTKY MEAAroriB 3aKiany MOMIKIIBHOT OCBITH. CXapaKTepH30BaHO MPHUHIUITH
OpraHizarii MeTOIUYHOI isTFHOCTI, SKi CIIPUAIOTH TOCATHEHHIO KJIIFOYOBOI METH — BIOCKOHAJICHHIO MpodeciitHoi KoMIe-
TEHTHOCTI BUXOBATENIB 3aKJIaJIiB JOIIKIILHOT OCBITH: aKTyaJIbHOCTI1, €HOCTI T€OPii 1 MPAKTHUKH; HAYKOBOCTI; CHCTEMHOCTI1
Ta KOMIDICKCHOCTI; CIPSIMOBAHOCTI, IIOCJIIJIOBHOCTI, HACTYITHOCTI, O€3MIEPEPBHOCTI i MACOBOCTI, KOJICKTUBHOCTI; CTBOPCHHS
CIPUATINBUX YMOB POOOTH; ONEPATUBHOCTI, THYYKOCTi, MOOLTFHOCTI Ta iHAMBITyaTbHOTO MiAXOIY KPEaTUBHOCTI; TIOCTIii-
HOI CaMOOCBITH I€JaroriB, HaJaHHs KBali(h)iKOBAHOI JOMOMOTH, SIK y MUTAHHSX TEOPii, TaK 1 B MPAKTHYHIA TISUIBHOCTI;
MIJBUIICHHS PE3yJbTATUBHOCTI MeNaroriyHoi npami. JisuipHiCHUN miaxia mMae 3abe3neuut (popMyBaHHS TOTOBHOCTI 10
CaMOPO3BHTKY 1 HEMIEPEPBHOI OCBITH, TIPOSKTYBAHHS 1 KOHCTPYIOBAHHS COLIATBLHOTO CEPEAOBHIIA PO3BUTKY OCOOHUCTOCTI B
CHCTEMi OCBITH, aKTUBHY Mi3HABaJIbHY JiSUTbHICTD.

KarouoBi cioBa: [isUTbHICTH, MISUTBHICHHMHA MiAXid, npodeciiiHa isUTbHICTh, MEAaroriyHa MisIbHICTh, METOJIUYHA
ISUTBHICT, METOJITYHA KOMITETCHTHICT, MOTHBOBAHICTh, YCBIIOMIICHICTD, IIICTIOKIAIaHH, TPoQeciiiHa KOMIIETCHTHICTh
nejiarora, 3akijaj JOIIKUIbHOT OCBITH, JISUTbHICHUN XapakTep 3MICTy HaBYaHHs, OCOOUCTICHHH KOMITOHEHT, CHUTYyaIlii
poQ)eCIHHOTO CIIKYBaHHSI, TisUTbHICHUNA KOMIIOHEHT, ITEAaroriuHe MUCIICHHS.

JESATEJbHOCTHBIN IHOAXO0J KAK OCHOBA METOJJAYECKOM JESTEJIbHOCTH
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© 2019
Anekceenko-JlemoBcebka Jlwoamuiaa BiaaanuciaaBiBHa, KaHIUAAT MEJarorivyHuX HayK, JTOIEHT,
npodecop kadeapu meaaroriku i IICUXOJIOTIi JOMIKIIEHOT OCBITH Ta AUTSY0i TBOPUOCTI
Hayionanvuuii neoazoeiunuii ynisepcumem imeni M. I1. Jpacomarnosa
(01601, Vkpaina, Kuis, éyn. Typeenceécvka, 8/14, e-mail: al-lem17@ukr.net)
AHHoOTanus. B cratbe npoaHaM3upoOBaHbl METOIUUCCKYIO JCATEIBHOCTh B YUPEKICHUH JIOIIKOIBHOTO 00pa30BaHHS
KaK KOMIDICKCHYIO CHCTEMY Mep, B3aUMOCBSI3aHHBIX ME)KIY COOOM, B OCHOBE KOTOPOH — HayYHBIC NOCTIDKCHISI M TIS/Iar0-

Xymanurtapuu bankancku uscnensanus. 2019. T.3. Ne 4(6) 5




pedagogical

Aleksieienko-Lemovska Lyudmila Vladislavivna
sciences

THE ACTIVITY APPROACH AS A BASIS FOR PRESCHOOL ...

rudeckuil ombIT. OcBemnaercs mpoodjeMa TOTOBHOCTH K TEarOrH4ecKoil AeITeIbHOCTH BOCIIUTATENS, KOTOPAst OMUPACTCSI
Ha TPo(ecCHOHANFHYI0 KOMIIETEHTHOCTD, KOTOpasi OTMpeAesieT CIIOCOOHOCTh U TOTOBHOCTH K IIeJICHANPABICHHOMY, TIIa-
HOMEPHOTO 00pa3a AEHCTBHI MPH BBITOJHCHUU MPO(ECCHOHATBHBIX 3a/1a4, PEIICHUH po0sieM. Pa3BuTrue METOIHMUECKON
KOMIICTCHTHOCTH TIPEJIOJIaracT OCBOCHHE CIOCOOOB MPAKTUYECKOM NCSITEIbHOCTH, HAIMPABICHHOW Ha YIOBJICTBOPCHHE
moTpeOHOCTEH YemoBeKa, MPUOPUTETHRIX IS TAaHHOH MpodecCHOHambHON rpymnmbl. OnpeaencHbl BeayIHe HalpaBICHs
METOJIMUECKOl JIesITeIbHOCTH, HEIIOCPEJICTBEHHO CIIOCOOCTBYIOT (DOPMUPOBAHHUIO Y TIEaroroB MpohecCHOHaIbHON KOM-
TICTCHIUH: TOBBIIICHHE KBATA(DUKAIIUK, HAKOIUICHUS U 000OIICHUST «COOCTBEHHOI0» OIbITa PabOTHI 10 HAIMPABICHHUSIM
poheCCHOHANBHON NesTeTbHOCTH. OTMEUCHO, YTO CTPYKTYPHBIE KOMIIOHEHTHI TPOPECCHOHATBHOI KOMIIETCHTHOCTH Ha-
MIPaBJICHbI HA MIPAKTHYECKYIO ACATENbHOCTD Iearora JOUIKOJIFHOT0 00pa30BaHUs B BHIE YMEHHU peIIaTh KOHKPETHBIE Tie-
JTAarOTUYECKUC CUTYAllUH, & OCHOBHBIC 33]]a4d METOIUYCCKOM JCSITEIbHOCTH ONPEesIeT co3aanue 3P PEKTUBHBIX YCIOBUIMA
T TIPO(PeCCHOHABHOTO Pa3BUTHS MTEAATOr0B YIPEKICHHS IOIIKOIEHOTO 00pazoBanus. OxXapaKkTepru30BaH MPUHITHITEI Op-
TaHU3ALUU METOIMYECKON MESATEIBHOCTH, KOTOPBIE COCOOCTBYIOT JOCTI)KEHHUIO KITIOUEBOI I1eTH — COBEPIICHCTBOBAHUIO
PO eCCUOHATBHON KOMIICTCHTHOCTH BOCIHTATENICH YUPSIKICHUN JOIIKOJIBHOTO 00pa30BaHUs: aKTyaJIbHOCTh, CIIUHCTBA
TEOPHH ¥ IPAKTUKH; HAYIHOCTH; CHCTEMHOCTH ¥ KOMIUICKCHOCTH; HAIPABIICHHOCTH, TTOCIIC0BATEILHOCTH, IPEEMCTBECHHO-
CTH, HEIIPEPHIBHOCTH M MAaCCOBOCTH, KOJIJIEKTUBHOCTH; CO3/IaHUE OJIarONPHUATHBIX YCIOBUI pabOTHI; OMEPaTUBHOCTH, THO-
KOCTH, MOOMJIBHOCTY ¥ UHIUBUAYAILHOTO TIOAX0/[a KPEATUBHOCTH; IIOCTOSTHHOMY CaMOOOPa30BaHHUIO TIEIarOrOB, OKa3aHHe
KBaTU(UIIMPOBAHHON TOMOIIHN, KaK B BOIIPOCAX TEOPUH, TaK U B MPAKTUICCKOHN JCATSIIEHOCTH; TIOBBIIIICHUE PE3YIbTaTHB-
HOCTH MENaroruueckoro Tpyja. JlesTenbHOCTHBINA MOAX0/] TOJDKEH 00ecnednTh (POPMUPOBAHUE TOTOBHOCTH K caMopas-
BUTHIO M HEIPEPBIBHOTO 00pa30BaHMs, IPOCKTUPOBAHUS M KOHCTPYUPOBAHHS COIUAIBHOW CPEIbl PA3BUTHUS JIMYHOCTH B
cucTteMe 00pa3oBaHMs, AKTUBHYIO TI03HABATEIBHYIO ICATEIFHOCTb.

KiroueBble cjioBa: 1eSTEIbHOCTD, AEITEIHHOCTHBRINA OAX0, TpodecCcHoHaNbHas e TeIbHOCTD, Iefarorndeckas aes-
TEJIBLHOCTh, METOJIUYECKAs! IEATEIbHOCTh, METOJUUECKAsi KOMIIETEHTHOCTh, MOTUBUPOBAHHOCTb, OCO3HAHHOCTb, LIeJIenoa-
ra"ue, MpoheccuoHaIbHast KOMIIETEHTHOCTD TIE/Iarora, 3aBe/IeHIe JOMKOIBHOTO 00pa30BaHus, ACITEIbEHOCTHBINA XapaKTep
cojieprKaHusi 00yUYCHUs, IMYHOCTHBIA KOMIIOHEHT, CUTYalluu MPo(ecCHOHANBLHOT0 O0IIEHH S, eI TeIbHOCTHBIN KOMITOHEHT,

neaarorudycCKoOC MbIIIJICHUC.

INTRODUCTION

General articulation of the issue and its relevance to
important scientific or practical tasks. Increasing the level
of the preschool teacher’s professional becoming and de-
velopment necessitates the improvement of existing and the
development of new innovative activity methods boosting
the level of methodological competence. The systemat-
ic self-analysis of the educational process is the basis for
regulating one’s own pedagogical activity. It increases the
expedience of professional actions reducing the element of
spontaneity. The activity approach provides the opportunity
to develop holistic integration models as well as to identify
basic functions, elements, components, their relationships
and interconnections, system-forming factors and the func-
tioning conditions in static and dynamic aspects. Operational
thinking formation facilitates the ability to variably construct
and adjust professional activity, to find the optimal combi-
nation of pedagogical tools, forms and methods of activity.
From the standpoint of the activity approach, the idea that
a personality is formed and expressed in activity is becom-
ing topical. The activity structure and types determine the
structure of an individual’s inner world, therefore, in pro-
fessional activity their mental qualities, consciousness, skills
and world perception are developed, social integration and
individualization become apparent, the inner world is dis-
closed, and the components of methodological competence
are actively realized.

The analysis of recent research and publications consid-
ering the aspects of the investigated problem and serving as
a basis for the author’s conclusions; defining uninvestigated
parts of general matters. The formation of methodological
competence is studied in psychological and pedagogical sci-
ence from different perspectives, in particular, on the basis
of the activity approach implying the unity of personality,
consciousness, activity and the interrelation of activity and
communication. The scientific foundations of the general
activity approach theory are characterized in the papers by
K. A. Albukhanova [1], B. G. Ananiev [2], A. A. Bodalev
[3], L. S.Vyhotskyi [4], V. V. Davydov [5], O. M. Leontiev
[6], S. L. Rubinstein [7].

The main objective of the activity approach in
M. S. Kahan’s terms is to arouse in a person the interest
in a subject and the learning process as well as to develop
self-education skills [8]. The outcome should be cultivating
a person with a proactive attitude to life, not only in learning
but also in real life. As I. A. Zimnia [9] claims that an indi-
vidual is able to set goals, solve educational and life prob-
lems and be responsible for the result of their actions. The

most relevant aspects of the studied problem were consid-
ered in terms of methodological activity organization in pre-
school institutions by K. L. Krutii [10], O. L. Korneeva [11],
O. M. Dobosh [12], Yu. V. Syrova [13] and others.

The analysis and generalization of theoretical sources
shows that the existing studies on content and methodologi-
cal approaches to the effective preschool teachers’ method-
ological activity organization based on the activity approach
in order to ensure the formation of readiness for self-devel-
opment and continuing education, design and construction of
social environment for personal development in the educa-
tion system are insufficient.

METHODOLOGY

The methodological basis of the research was developed
based on taking into account the provisions of competent,
environmental, system-activity scientific approaches.

Article purpose statement (setting objectives). The article
aims to analyze the essence of the activity approach as the
basis of preschool teachers’ methodological activities.

Problem statement. The main tasks of the research are to
consider methodical activity as an important component in
the educational infrastructure of a preschool education insti-
tution; identify leading areas of methodological activity di-
rectly contributing to the formation of teachers’ professional
competence; to disclose the content of the preschool teach-
er’s methodical activity, based on the activity approach.

Methods, techniques and technologies used. To achieve
the goals and objectives of the article, a number of research
methods were used: analysis of scientific psychological and
pedagogical literature to establish approaches for assessing
and interpreting the content of preschool teachers’ method-
ological activity, based on an activity approach; compre-
hending and generalizing the best pedagogical experience of
educators to analyze the studied problem; hypothetical-de-
ductive method — to determine the hypothetical psychologi-
cal and pedagogical conditions for the development of pre-
school teachers’ methodological competence in the system
of continuous education.

RESULTS

Statement of basic materials with a comprehensive
substantiation of the obtained scientific results. The pre-
school teacher is a key figure in the educational process.
They organize, fill with specific content and carry out the
corrective-pedagogical process based on the tasks requiring
pedagogical attention. That is why the problem of providing
preschool institutions with professionally competent
teaching staff capable of effectively designing and managing
an educational process in order to facilitate preschool
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children’s successful socialization is particularly urgent.

Readiness for pedagogical activity is based on profes-
sional competence expressed in the availability of special
knowledge and skills, as well as the special characteristics of
the preschool teacher’s personality.

Within the activity approach, the person is considered
as 1) personal qualities acquired in the socio-cultural envi-
ronment in the process of joint activity and communication,
subject-social relations and conscious activity; 2) «conscious
individualy, that is, a person capable of conscious behavior
organization and self-regulation. The essence of the activity
approach is that «the real process of human interaction with
the outside world is investigated ensuring the solution of cer-
tain vital tasks» [14].

Interaction with others in the joint activity is the most
important condition for educators’ development and them
mastering social and professional experience. According to
M. S. Kahan, in the process of social contacts it is created a
learning community of people with certain knowledge who
are ready to acquire new information in the process of com-
munication with each other, cooperative cognitive activity
[8]. In this case, the communication function as a means of
forming professional competencies comes to the forefront.
This approach enables to form the perception of profession-
al activity as a means of achieving life success, personal
self-realization.

In S. L. Rubinstein’s terms, the underlying idea behind
the activity theory is formulated as follows: «not conscious-
ness determines activity, but activity determines conscious-
ness» [7].

O. M. Leontiev clarifies Rubinstein’s position:
«Consciousness is not simply manifested and formed in ac-
tivity as a separate reality — it is embedded in activity and is
indissoluble with it» [6], which allows to distinguish three
basic parameters of personality: how wide an individual’s
connections with the world are (through their activities);
the degree of hierarchy of these relationships transformed
into a hierarchy of sense bearing motives (motives-goals);
the general structure of these relationships, more precisely,
motives-goals.

There are three main activity types: play, training and
work. The purpose of the play is the activity itself, not its
outcomes; training is an activity aimed at acquiring knowl-
edge and skills; work is an activity that aims to produce so-
cially needed products. Thus, the process in which a person
creatively transforms the surrounding world, turning them-
selves into an active subject, and created phenomena into the
object of their activity, is referred to as a specifically human
way of a pro-active attitude to the world. The subject is un-
derstood as the source of activity, an actor. The passive, in-
active side of relationships over which activity is performed
is its object; it can be another person or the subject itself in
the case of self-education.

An individual and activity are inextricably linked.
Activity is a necessary prerequisite for human life. At the
same time, there is no activity without a human being. Only
a person capable of the creative transformation of reality, or
themselves and their social connections is capable of labor,
spiritual and other transformative activities.

Human activity is carried out in life environment (pro-
duction, domestic, natural surrounding). At the same time,
activity is an individual’s active interaction with the environ-
ment. The activity structure in which each component fol-
lows the other in time is usually represented linearly: Need
— Motive — Goal — Means— Actions — Outcomes.

The most developed classification of human needs be-
longs to the American psychologist A. Maslow who divided
the needs into primary or innate and secondary or learned.
They, in turn, are further divided into: physiological — needs
for food, water, air, clothing, warmth, sleep, cleanness, shel-
ter, physical rest; existential — safety and security, private
property independence, job security, confidence in the fu-
ture, etc.; social — the desire to be a part of and to be in-
volved in any social group or a team. The hierarchy of needs

has been constantly changed and complemented by different
psychologists. A. Maslow himself in the later stages of his
research added to it three additional groups of needs: cogni-
tive — for knowledge, skills, understanding, and research (cu-
riosity, the desire to discover new things and for self-knowl-
edge); aesthetic — the desire for beauty, harmony and order;
transcendence is a selfless desire to help others in spiritual
self-improvement, in their desire for self-expression [15].

The motive is a need-driven, conscious inducement that
substantiates and explains the activity. If a need is under-
stood not simply as a need, but as a guide to action, only
then it will become a motive. As a rule, needs are mediated
by interests, traditions, beliefs, social attitudes. In complex
activities, there is usually more than one motive. In this case,
the main motive is identified which is considered to be the
driving force.

The goal is a conscious idea of activity outcomes, the
future prediction. Any activity involves goal setting, that is,
the ability to set objectives on one’s own. An individual is
able to form their own programs, creating something that has
never been in nature. However, the goal can be complex, and
sometimes it takes a number of intermediate steps to achieve
it. Ideas about intermediate results are called tasks. Thus, the
goal is broken down into specific tasks: if all the tasks are
solved, then the overall goal is achieved.

Means are techniques, actions, objects used over the
activity course. Means should meet goals in two senses.
Firstly, means should correspond to the goal. In other words,
they cannot be insufficient or redundant. Secondly, means
have to be moral: immoral means cannot be justified by the
goal nobility. If goals are immoral, then the entire activity is
equally amoral.

The action is an element of activity with a relatively
independent and conscious objective. Activity consists of
separate actions. The German sociologist M. Weber identified
the following types of social actions: rational-purposeful as
actions that a person clearly understands and realizes taking
into account all tools and possible obstacles; value-rational
as actions based on moral and aesthetic values, beliefs and
principles; affective as actions done under the influence of
strong feelings (fear, hatred); traditional habit-based actions
often made on the basis of customs, beliefs, and patterns with
an automatic response [16]. Activity is based on the first two
types of actions since only they have a conscious purpose
and are of a creative nature. Affective and traditional actions
can only insignificantly influence the course of activity as
auxiliary elements.

The outcome is an eventual result, a state in which the
need is met (wholly or partly). Activity outcomes can be
individuals themselves because in the course of the activity
they develop and change.

Professional activity is a human specialty in a particular
field. Skills and abilities are determined by how much a
person is absorbed by work.

There are 4 main professional activity functions:

— Creation of financial or spiritual values.

— Obtaining material resources to facilitate life in society.

— Promotion of others’ development.

— Transformation of the environment

Knowledge, experience and skills in one's specialty
are required for mastering professional activity more
successfully. Each person in their work receives a certain
result reaching the goal of professional activity.

Pedagogical activity, which is the teacher's educational
and pedagogical influence on children for the purpose of their
personal and intellectual development, will be professional
if:

— 1t is intentional;

— it is handled by a person with the necessary knowledge
to implement it;

— pedagogical activity is purposeful.

Among the preschool teacher’s professional functions
there can be distinguished the following:

— creation of pedagogical conditions for successful chil-
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dren’s upbringing (connected with the creation of the devel-
opment environment, i.e. environment that encourages the
child to be active);

— ensuring life protection, children's health promotion;

— carrying out educational activities with children (im-
plemented in planning work based on program-methodolog-
ical documentation), children’s assessment;

— parents’ engagement in pedagogical education, the reg-
ulation and coordination of the family and preschool institu-
tions’ educational influence;

— participation in research activity, self-education.

In order to carry out pedagogical activity, the teacher
must have knowledge, skills, abilities, personal qualities,
experience, education, and motivation. Professional compe-
tence is an integral characteristic that determines the teach-
er’s ability to solve professional tasks and typical profession-
al problems arising in professional pedagogical activity, real
situations. The pedagogical competence objective is to focus
on the child in the educational process, pedagogical process
modeling and organization, the creation of development en-
vironment in preschool institutions’ groups, modeling and
realization of professional self-education.

The teacher’s professional competence structure includes
three types of competence: key (required for any profession-
al activity), basic (reflecting the specificity of a certain pro-
fessional activity), special (reflect the specificity of a partic-
ular professional activity field).

The teacher’s activity, like any activity, has its structure:

— motivation;

— pedagogical goals and objectives (the objective in the
activity is a goal in certain conditions — societal goals, educa-
tion system goals, preschool institutions’ goals);

— pedagogical activity subject (organization of educa-
tional activity);

— pedagogical tools (knowledge — scientific, technical,
computer);

— ways of solving specified tasks (explanation, presenta-
tion, cooperation);

— pedagogical activity product (formation of the child’s
individual experience) and the result (children’s develop-
ment: personality perfection; intellectual growth; formation
as a personality and as a subject of educational activity).

Teaching activities are collaborative, not individual. In
pedagogical activity communication becomes functional and
professionally significant; it serves as an instrument of influ-
ence on the child’s personality. Pedagogical communication
is a holistic system of social and psychological interaction
between a teacher and children, which includes the exchange
of information, educational influence and the organization
of relationships through communicative means. The task of
pedagogical activity is to create conditions for an individu-
al’s harmonious development. It is achieved by the organi-
zation of the development environment, the management of
various activities and the construction of proper interaction
with the child.

The objectives of methodological competence develop-
ment in preschool teachers are achieved in the process of
professional training and retraining, the improvement of
methodological tools for methodological work, the develop-
ment of learning and teaching materials where the environ-
ment and modern preschool children’s development features
are taken into account to the greatest extent [17, 18, 19].

Due to the fact that in the structure of the basic preschool
education program there identified the main directions of
children’s development (physical, cognitive-speech, social
and personal, artistic and aesthetic), preschool education
institutions generate demand for specialists capable of as-
sisting educators and parents in their implementation, taking
into account age, children’s individual characteristics, con-
tributing to a comprehensive approach to the development of
educational sectors available to preschoolers. All profession-
al competence structural components are aimed at the pre-
school teacher’s practical activity, in particular, the capacity
for solving specific pedagogical situations.

CONCLUSIONS

Conclusions and directions for future research. Thus, the
activity approach is the basis of preschool teachers’ meth-
odological activities. The leading directions of methodical
activities directly contributing to teachers’ professional
competence formation are professional development, accu-
mulation and generalization of one’s «own» experience in
the areas of professional activity. Preschool teachers’ meth-
odological activity content lies in: compiling steering docu-
ments; planning of educational work with children; develop-
ment of visual, didactic and control materials; contribution
to pedagogical experience; generalization of one’s «own»
experience in the areas of professional activity; participation
in scientific conferences and seminars.

Methodological activity is the most important compo-
nent of educational infrastructure (along with scientific sup-
port, staff’s training and retraining, the formation of educa-
tional environment) which aims to support the normal course
of the educational process in the preschool institution — to
facilitate its restoration. The methodical activity objective is
to create such an educational environment in a pre-school
institution where the teacher and teaching staff’s creative po-
tential would be fully realized. The activity approach should
ensure the formation of readiness for self-development and
continuing education, modeling and construction of social
environment for personal development in the education sys-
tem, active cognitive activity.

From our perspective, directions for future research on
this issue lie in determining the effectiveness of preschool
teachers’ methodical activity forms in the conditions of con-
tinuing education.
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